Report to the Faculty Senate
From: Ad Hoc Committee on Student Evaluations of Faculty Teaching
Date: April 10,2024

The committee has reviewed relevant literature, SU’s current practices, and considered best
practices with respect to the role of Student Evaluations of Teaching (hereafter SET) for
evaluating faculty for Tenure and Promotion. The evidence is that SET provide little, if any,
valuable information about faculty teaching and student learning because






Appendix A: SET Literature Summary

For every complex problem there is an answer that is



« A more recent meta-analysis of nearly 100 multi-section studies indicates that SET /learning
correlation is small (r = 0.12). When prior student ability is considered, the correlation is zero
(r=-0.06). (Uttle, 2017)

e A 2016 study of 23,000 SET scores from 4,423 first year students in 1,177 sections in France
found the correlation between SET and final exam scores to be r= 0.04. Of note, SET were
compulsory, so the student response rate was nearly 100%, and the students had been unable
to self-select into different sections. (Boring, 2016).

SET are consistent, in that evaluations for a given instructor positively correlate within the same
course and over time (Carpenter, 2020). This suggests that they reflect something stable about the
instructor. Research points to a number of factors, including:
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ones, “ which use [SE] evidence to “sum up’ our overall performance or status to decide about
our annual merit pay, promotion, and tenure. However, SES is the single type evidence the SU

faculty handbook requires faculty to include in a tenure and promotion dossier. In addition,



[I.Rethinking Faculty Evaluation Methods

Simonson, Earl,



Like Simonson, Earl, and Frary, several other researchers asserted that the demonstration
and discussion of learning outcomes might provide more accurate information regarding a
faculty member’s teaching effectiveness. To this end, Anders proposed using focus groups and
role-play to solicit more candid and detailed reflections from students about their learning in a
course. Borch, Sandvoll, and Risor advocated a similar type of tool by suggesting that faculty
collaborate with students to create “dialogue-based evaluation methods.” However, the Borch,
Sandvoll, and Risor researched was conducted in Norway, and their proposed method raises
important questions regarding the resources needed to execute it. Lastly, Stark-Wroblewski,
Ahlering, and Brill, suggest that faculty conduct pre- and post-assessments of students’

knowledge of a course-related topic to measure student learning.
[11. Peer Observations Concerns

Although several of the aforementioned studies assert that peer statements/observations
and class room visits can help mitigate the bias and other problems with student evaluations,
Berk reveals that most faculty are resistant to them because their potential for bias, unfairness,
and inaccuracy. Indeed, there is “consensus” in academia that “peer observation data should be
used for formative [or developmental] rather than summative decisions.” Yet, many departments
at SU require faculty to include peer observations in their tenure and promotion application.
Indeed, J.M. Golding and Philipp Kraemer question whether peer observations can infringe on
academic freedom; therefore, our subcommittee might request that the Senate Academic

Freedom and Tenure Committee explore this concern.

SET Design Best Practices

Given the many biases in student evaluation and often flawed interpretation of it, some
studies provided suggestions for improving teaching evaluation design, such as 1) dropping the
questions beyond students' capability; 2) drop the obscure questions, such as overall teaching
effectiveness; 3) avoid comparing averages of teaching evaluation scores; 4) avoid comparing
different courses at different course level and features (e.g., Hornstein, 2017). Specifically,
Carpenter, Witherby, and Tauber (2020) propose to develop a well-designed student evaluation
to mitigate the biases: 1) eliminating the evaluation questions beyond students’ knowledge and
capability (e.g., evaluate the professor’s knowledge in the field of study); 2) relying more on

students' qualitative comments but the information users need to get trained when interpreting



this information; 3) completing evaluations at multiple times throughout the semester to limit the
negative effect of faulty memory be the end of semester. They also admit that all these
methods may not be able to solve the biases with student evaluations. They suggest the
following alternatives: peer evaluation/observation; student interview by administrators; teaching
portfolio including one's teaching philosophy, syllabi, example lessons, assignments, and grading

rubric; follow-up assessment about students'



comments but the information users need to get trained when interpreting this
information; 3) completing evaluations at multiple times throughout the semester to limit
the negative effect of faulty memory be the end of semester.
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Appendix C: Best Practices — Teaching Portfolios
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Teaching Portfolios | Center for Teaching | Vanderbilt University

Colorado State University (University of Dayton Teaching Portfolio Guidelines)

University-of-Dayton-Teaching-Portfolio-Guide.pdf (colostate.edu)
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